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Abstract - Global citizenship has become a central
educational objective in the twenty-first century due to
accelerating globalization across economic, cultural,
environmental, and  technological = domains.
Universities are strategically positioned to cultivate
global competencies that enable graduates to navigate
complex transnational challenges with ethical
responsibility and intercultural sensitivity. However,
implementing global citizenship education (GCE)
within developing contexts presents structural,
pedagogical, and policy constraints. This study
examines the teaching of global citizenship within the
broader dynamics of globalization, focusing on the
institutional environment of the University of Uyo,
Nigeria. Using a qualitative case study design
involving interviews, focus groups, and document
analysis, the study identifies gaps in curriculum
integration, faculty preparedness, institutional policy
support, and assessment practices. While awareness of
global citizenship  principles exists among
stakeholders, practical implementation remains
fragmented. Nonetheless, opportunities emerge
through  digital engagement, interdisciplinary
collaboration, and community-based learning. The
study concludes that contextualized, critically
grounded, and institutionally supported approaches
are essential for strengthening GCE in Nigerian higher
education while offering strategic recommendations to
strengthen global citizenship education at the
University of Uyo and similar institutions in sub-
Saharan Africa.
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1. Introduction
1.1 Background to the Study
Globalization has transformed higher education by

intensifying interconnectedness across political,
economic, technological, and socio-cultural domains
(Marginson, 2016; Rizvi, 2017). Universities

increasingly serve as sites for cultivating global
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competencies necessary for addressing climate
change, migration, inequality, digital transformation,
and human rights (UNESCO, 2015; OECD, 2018).

Global citizenship education (GCE) seeks to equip
learners with knowledge, skills, values, and attitudes
required to contribute responsibly to a globalized
world (UNESCO, 2015; UNESCO, 2018). According
to Deardorff (2011), global competence involves
intercultural communication, ethical reasoning, and
reflexivity. Similarly, Oxley and Morris (2013)
conceptualize global citizenship as a multidimensional
construct encompassing political, moral, economic,
and cultural dimensions.

Despite global policy endorsement—particularly
through Sustainable Development Goal 4.7—
implementation remains uneven across regions
(Bamber et al., 2018; UNESCO, 2018). Much
scholarship is Western-centric, with limited empirical
focus on sub-Saharan Africa (Shultz, 2015; Stein,
2017).

This study situates the discourse within the University
of Uyo, examining how global citizenship is
conceptualized and practiced within a Nigerian public
university context characterized by resource
constraints and evolving educational priorities.

1.2 Research Objectives

1. To conceptualize global citizenship within
globalization discourse.

2. To examine the status of GCE at the
University of Uyo.

3. To identify pedagogical and institutional
challenges.

4. To explore opportunities for strengthening
GCE.

5. To propose institutional strategies for
reform.
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2. Research Elaboration

2.1 Conceptualizing Global Citizenship

Global citizenship is not a legal status but an
orientation toward global interdependence and shared
humanity (Andreotti, 2011; Stein, 2017). Global
citizenship refers to a sense of belonging to a broader,
inclusive global community where individuals

recognize interdependence, act with

responsibility, and engage with diverse cultures and
global issues. It is less about legal status and more

about  orientation—cognitive,  affective,

behavioral—that transcends territorial boundaries.

It includes:

e Cognitive dimensions: Knowledge of global
systems and inequalities (OECD, 2018).
o Affective dimensions: Empathy and respect

for diversity (Bamber et al., 2018).
e Behavioral competencies:

communication and civic

(Deardorft, 2011).

Critical scholars caution against depoliticized or
neoliberal interpretations of global citizenship that
prioritize employability over justice (Shultz, 2015;

Rizvi, 2017).

2.2 Globalization and Higher Education

Globalization reshapes curriculum priorities, pushing
universities toward internationalization and global
benchmarking (Marginson, 2016). However, tensions
arise between global competitiveness and local

relevance (Stein, 2017).

In Africa, higher education institutions balance global
engagement with decolonization and indigenous

epistemologies (Santos, 2014; Tikly, 2019).
2.3 Theoretical Framework

This study is grounded in:

o Cosmopolitanism (Appiah, 2010; Delanty,

2014), advocating
responsibility.

global

Intercultural
engagement
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e Critical Pedagogy (Andreotti, 2011),
emphasizing reflexivity and structural
critique.

These frameworks position GCE as transformative
rather than merely celebratory.

2.4 GCE in International Policy Discourse

UNESCO (2015, 2018) defines GCE as central to
sustainable development and peacebuilding. The
OECD (2018) global competence framework similarly
emphasizes intercultural dialogue and critical analysis.
It aims to equip learners with competencies that foster
peace, sustainable development, and respect for
human rights.

However, implementation gaps persist due to
assessment difficulties and policy inconsistencies
(Bamber et al., 2018). This stems from the fact that
different educational systems integrate GCE in varied
ways—through standalone courses, cross-curricular
integration, co-curricular  experiences, and
experiential ~ learning  opportunities such  as
international exchange programs.

2.5 GCE in African Higher Education

African universities face funding limitations,
infrastructural gaps, and pressures to prioritize
employability (Tikly, 2019). Furthermore, there is
ongoing debate over how to balance global
perspectives with indigenous knowledge systems and
cultural values.

Despite these challenges, several African institutions
have pioneered initiatives that embed global
citizenship into curricula, community engagement,
and research agendas. Yet, opportunities exist through
digital learning platforms and community engagement
(Leask, 2015; Stein, 2017).

Empirical research on Nigerian universities remains
limited, underscoring the relevance of this study.

3. Methodology

3.1 Research Design
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This study adopts a qualitative case study design
(Creswell & Poth, 2018). The University of Uyo is
selected due to its academic diversity, regional
significance, and evolving institutional commitments
to internationalization and student development.

3.2 Data Collection Methods
Data was gathered through:

e Semi-structured interviews with 20 faculty
members across humanities, social sciences,
natural sciences, and education faculties.

e Focus group discussions with
undergraduate and postgraduate students.

e Document analysis of course syllabi,
institutional strategic plans, and policy

documents.
e Observation of classroom practices where
global themes are taught.

Participants were selected through purposive
sampling, ensuring representation across disciplines
and academic ranks.

3.3 Data Analysis

Thematic coding was conducted following Braun and
Clarke’s (2012) framework. Data was analyzed
thematically. Transcriptions of interviews and focus
groups were coded to identify emerging patterns
related to definitions, teaching practices, challenges,
and opportunities. Document analysis complemented
interview data to contextualize institutional priorities.

3.4 Ethical Considerations
Informed consent was obtained from all participants.
Anonymity and confidentiality were maintained
throughout the study. Ethical approval was sought and

granted by the University of Uyo Research Ethics
Committee

4. Findings and Discussion
4.1 Stakeholder Understanding

Faculty and students at the University of Uyo
generally understand global citizenship as:
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e Anawareness of global issues such as climate
change, poverty, migration, and human
rights.

e Appreciation of cultural
intercultural communication.

e A sense of responsibility to contribute to
solutions beyond local boundaries.

However, interpretations vary widely. Some faculty
emphasize global skills (e.g., critical thinking,
language proficiency), while others focus more on
ethical values such as fairness and empathy.

Students often associate global citizenship with study
abroad opportunities, international travel, or
exposure to Western cultures, revealing a gap between
theoretical understandings and lived experiences.
Many students equated global citizenship with
international travel, echoing findings by Shultz
(2015).

diversity and

4.2 Curriculum Integration

Analysis of course syllabi showed sporadic inclusion
of global issues. While some programmes—especially
in social sciences and education—explicitly integrate
themes like human rights, sustainable development,
and intercultural communication, others (e.g., natural
sciences) address global issues minimally.
Overcrowded curricula and lack of policy directives
constrain integration (Leask, 2015).
Challenges identified include:
e Lack of clear frameworks to embed global
citizenship across cutricula.
e Overcrowded syllabi with little room for
additional content.
Faculty uncertainty on how to
perspectives effectively

teach global

4.3 Pedagogical Practices

Interviews with faculty revealed varied teaching
practices:

e Some educators employ dialogue-based
strategies, case studies, group projects, and
community engagement to foster global
understanding.

e  Others rely heavily on lectures with limited
opportunities for critical reflection or
interactive learning.

Several faculties acknowledged limited training in
global citizenship pedagogy and expressed a need for
professional development. Interactive approaches
were limited. Lecture-dominated methods prevailed,
reducing opportunities for reflexive engagement
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(Andreotti, 2011). Faculty reported insufficient

training in global pedagogy.
4.4 Institutional Barriers
Key institutional challenges include:

e Resource Constraints: Limited funding for
workshops, international collaborations, and
pedagogical innovation.

e Policy Gaps: Absence of explicit
institutional policies that prioritize global
citizenship education.

o Assessment Challenges: Difficulty in
assessing global competencies, which are
often intangible and complex.

Assessment of global competence remains complex
(OECD, 2018). Faculty also noted that performance
metrics in universities are often aligned with research
outputs and exam results rather than competencies like
critical intercultural engagement.

4.5 Student Engagement

Students demonstrated enthusiasm for global issues
and expressed interest in developing competencies
such as intercultural communication and critical
thinking. Digital technologies represent a major
opportunity for virtual global engagement (UNESCO,
2018). However, they identified barriers including:
e Limited access to international exposure or
exchange programs.
e Insufficient opportunities for community
engagement with global issues.
e Curricula that prioritize rote learning over
critical engagement.

4.6 Opportunities for Strengthening GCE at
UNIUYO
Despite the challenges, several opportunities emerged:
e Digital Platforms: Online resources,
webinars, and virtual exchanges can expand
global exposure without requiring physical
travel.
o Interdisciplinary Collaboration: Projects
that bring together students and faculty
across departments can enhance global

awareness.
e Community Partnerships: Local
collaborations with NGOs and civic

organizations can ground global issues in
local realities.
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e Institutional Policy Reform: Integrating
global citizenship into strategic plans and
quality ~ assurance  frameworks  can
institutionalize support.

4.7 Implications for Theory and Practice
4.7.1 Theoretical Implications

This study reinforces the complexity of global
citizenship as a concept that is socially constructed and
context-dependent. The  findings  challenge
universalist models of global citizenship that ignore
local realities and highlight the need for critical,
contextually grounded frameworks that accommodate
diverse epistemologies and cultural values.

4.7.2 Practical Implications for Higher Education

For universities like the University of Uyo to realize
the promise of global citizenship education,
institutional commitment must extend beyond
rhetoric. Integrative approaches, capacity building,
and strategic partnerships are essential for fostering
meaningful global competencies.

5. Conclusion and Recommendations
5.1 Conclusion

Global citizenship education is no longer optional
within contemporary higher education; it is an ethical
and developmental necessity. The accelerating
complexity of globalization—manifested through
climate crises, digital transformations, migration
flows, and global inequalities—demands graduates
who possess not only disciplinary expertise but also
intercultural sensitivity, ethical reasoning, and critical
global awareness (Marginson, 2016; UNESCO, 2018).

This study demonstrates that the University of Uyo
possesses significant intellectual and institutional
potential to advance global citizenship education.
Faculty and students show conceptual awareness of
global interconnectedness and express willingness to
engage with global issues. However, structural and
pedagogical barriers limit the realization of this
potential.

The absence of explicit institutional policy
frameworks on GCE contributes to fragmented
curriculum integration. Faculty capacity gaps, lecture-
dominated teaching approaches, and limited
assessment tools further weaken implementation.
Additionally, financial constraints restrict
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international exchanges and
partnerships.
Yet, the findings also reveal

Importantly, this study highlights the necessity of
contextualizing global citizenship within African
epistemologies rather than importing Western-centric
models uncritically (Stein, 2017; Tikly, 2019). A
critically grounded, locally responsive approach to
global citizenship education can empower students to
act as agents of both local transformation and global

solidarity.

For Nigerian universities broadly, institutionalizing
GCE requires moving beyond rhetorical commitments
toward structural reforms, measurable competencies,
and sustained faculty development. When embedded
strategically, global citizenship education can enhance
graduate employability, civic responsibility, and
ethical leadership—qualities essential for national

development and global cooperation.

5.1 Recommendations

Realizing the promise of global citizenship education
requires sustained commitment at institutional,
national, and international levels. It is only through
such commitment that universities can prepare
graduates who are not only academically competent

but also ethically engaged citizens of the world.

1. Curriculum Review and

to global competence.
2. Faculty

— Organize workshops, seminars,

training sessions on global citizenship

pedagogy.

— Promote faculty exchange

collaborative research on global themes.
3. Student Engagement and Opportunities
— Support student participation in global

debates, Model
international

United Nations,

partner institutions.

collaborative

transformative
possibilities. Digital platforms can democratize global
exposure, reducing reliance on physical mobility.
Interdisciplinary collaboration can enrich curricular
innovation. Community engagement initiatives can
contextualize global issues within local realities,
thereby bridging global and indigenous perspectives.

Reform
— Embed global citizenship themes across all
programs and disciplines (OECD, 2018).
— Develop shared learning outcomes related

Development

forums.
— Expand virtual exchange programs with
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4. Institutional Policy and Leadership
— Incorporate global citizenship into the
university’s  strategic  plan. That is
Institutional strategic alignment with SDG
4.7 (UNESCO, 2015).
— Establish a Global Citizenship Center to
coordinate programs, partnerships, and
research.

5. Assessment Innovation
— Design assessment tools that measure

global competencies such as critical
reflection, ethical reasoning, and intercultural
communication.
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