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Abstract:

This study investigates the growing "utility gap" between formal education and labour market realities for
youth in East Africa, focusing specifically on Tanzania, Kenya, and Uganda. Utilising a qualitative desk
review of 2020 - 2026 policy documents and literature, the research identifies a significant shift: youth are
increasingly prioritising competency-based learning over traditional academic credentials. Despite high
enrollment, systemic "learning poverty" and poor digital integration have fueled widespread dissatisfaction.
The study concludes that regional ministries must pivot toward vocational self-reliance and digital
portfolios, recommending that curriculum development involve youth "co-creation" to better align education

with dignified, practical livelihoods.
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I. INTRODUCTION

In the third decade of the 21% century, the East
African Community (EAC) stands at a demographic
crossroads [22]. With approximately 70% of the
regional population under the age of 30, this "youth
bulge" presents both a significant opportunity for a
demographic dividend and a profound challenge to
existing social structures [22], [10]. Historically,
formal education across Kenya, Uganda, and
Tanzania has been positioned as the ultimate "social
equaliser" [26]. However, as of 2026, a critical
"crisis of confidence" has emerged. Despite record
enrollment, a widening "learning-to-earning" gap
persists, with 25% of youth remaining in the NEET
(Not in Education, Employment, or Training)
category [15].

The youth '"appetite" has undergone a
fundamental transformation; the quest for education
is no longer driven by social prestige but by a
demand for functional autonomy [32]. While Kenya
pivots toward a Competency-Based Curriculum [8]
and Tanzania revitalises Education for Self-
Reliance (Elimu ya Kujitegemea) through the
Education Sector Development Plan (ESDP)
2025/26 — 2029/30 [13], a burgeoning disconnect
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persists. The regional labour market is saturated
with graduates who possess academic "diploma
disease" but lack the technical and "soft"
competencies required for the 2026 digital economy

[2].

A. Problem Statement

The main issue driving this desk review is the
"educated frustration" arising from a fractured
linear path between graduation and employment.
While governments report record literacy,
satisfaction with curricula is at an all-time low. This
review is necessary to determine why existing
reforms are failing to satisfy the demand for
economic agency and how regional policy can
bridge the gap between institutional reality and
youth "wishes."

B. Research questions

The research questions in this study function as
the structural "spine" of the inquiry, transitioning
the narrative from a passive summary of existing
literature to a targeted, systematic investigation. By
establishing a clear investigative trajectory, these
questions prevent the synthesis from becoming an
undifferentiated "data dump" of facts, ensuring that
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every piece of evidence contributes to a cohesive
destination [11]. Furthermore, these four questions
acted as the primary thematic filters during the
literature appraisal process. This approach allowed
for a disciplined evaluation of sources, ensuring that
the evidence gathered was directly aligned with the
study's core objectives while filtering out peripheral
data that lacked transformative value [5].

(i) How do youth in Kenya, Uganda, and
Tanzania perceive the utility of formal
education in achieving
mobility?

socio-economic

(i1)) To what extent does the 2026 regional
curriculum align with the technical and soft
skill demands of the digitising East African
labour market?

(111))Which specific components of Tanzania’s
Self-Reliance  and  Competency-Based
models serve as viable benchmarks for
regional educational reform?

(iv)What framework emerges from youth
aspirations to guide future curriculum design
and digital integration across the EAC?

By systematically addressing these inquiries, the
subsequent appraisal transitions from a broad
overview of educational trends to a focused analysis
of the specific socio-technical tensions currently
shaping the East African academic landscape.

C. Significance of the Study

This study provides a synthesised "youth voice"
designed to inform the next phase of regional policy
evolution, specifically the Tanzania Development
Vision (TDV) 2050, Kenya’s Vision 2030 and
Uganda’s Vision 2040. By aligning with the second
pillar of TDV 2050 - Human Capabilities and
Social Development, this research directly supports
the national goal of achieving 70% digital literacy
and fostering a globally competitive education
system [29]. Similarly, it provides critical data for
Kenya’s Bottom-Up Economic Transformation
Agenda (BETA), which prioritises the "Digital
Superhighway" and youth empowerment to drive
inclusive growth [21].
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The findings offer evidence-based insights for
curriculum developers into the high-demand
competencies, such as digital commerce, adaptive
leadership, and technical literacy, that youth are
actively seeking in a volatile labour market [9].

Furthermore, the study validates the role of
youth not merely as passive recipients of instruction
but as "co-creators" of their educational future [4].
This alignment with "Student Voice" theory
suggests that educational reforms are most
sustainable when they incorporate the lived realities
of the learners themselves, thereby increasing
institutional accountability and societal buy-in
across the East African Community [20].

II. METHODOLOGY

This paper employs a systematic desk review to
investigate the alignment between educational
provision and youth aspirations in East Africa.
Given the 2026 focus, the methodology prioritises
the most recent policy shifts and post-2020
longitudinal data.

A. Search Strategy and Data Sources

To answer the research questions, a
comprehensive search of both formal and grey
literature was conducted. Data sources were
retrieved from the following repositories:

e Intergovernmental and Global Databases:
World Bank Open Knowledge Repository,
UNESCO Institute for Statistics (UIS), and
the African Development Bank (AfDB)

portal.

e National Vision and Policy Documents:
Tanzania Development Vision 2050,
Tanzania’s Education Sector Development
Plan (ESDP) 2025/26, Kenya’s Vision 2030,
Kenya’s CBC Progress Reports, and

Uganda’s Vision 2040 education briefs.

Academic Databases: Google Scholar,
ResearchGate, and African Journals OnLine
(AJOL) using keywords such as "Youth
Appetite," "Diploma Disease EAC," "Digital
Competency  Tanzania," and  "Self-
Reliance."
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B. Inclusion and Exclusion Criteria

The integrity of a desk review is fundamentally
anchored in its selection logic. As [23] notes, a
rigorous review is defined not only by the literature
it includes but also by the systematic rejection of
data that fails to meet specific quality or relevance
benchmarks. This process serves as an operational
definition of the research problem, ensuring that the
evidence synthesised is both credible and directly
applicable to the study’s objectives [1].

To maintain a strategic focus on the "utility gap"
in East African education as of 2026, this study
employed a multi-layered screening process. By
establishing clear boundaries, the review minimises
researcher bias and ensures that the findings are
representative of the region's current socio-technical
landscape [18]. The following criteria were applied
to determine the eligibility of sources:

1) Inclusion Criteria
To be integrated into the final synthesis,
documents had to satisfy four primary requirements:

Target Population: Studies were included
only if they focused on "Youth" as defined
by the African Youth Charter (ages 15-35).
This ensured the findings addressed those
currently  transitioning  from  formal
schooling to the labour market.

Geographic Relevance: The review was
strictly limited to the East African
Community (EAC), with a primary focus on
Tanzania, Kenya, and Uganda. This allowed
for a comparative analysis of regional
reform outcomes, such as the Kenyan CBC
and the Tanzanian ESDP 2025/26.

Thematic  Alignment: Only  papers
discussing youth satisfaction, educational
"appetite,” or the mismatch between
credentials and employability were selected.

Evidence Type: Preference was given to
"Grey Literature" from reputable
international bodies (e.g., UNESCO, World
Bank) and primary policy frameworks from
national Ministries of Education to ensure
the review reflected the most current socio-
political reality.
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2) Exclusion Criteria (Reasons for Rejection)
During the screening phase, several papers were
rejected for the following reasons:

e Temporal Obsolescence: Papers published
before 2020 were excluded. Given the rapid
shift in digital demands and the post-COVID
educational landscape, data older than five
years was deemed "historically interesting"
but "functionally irrelevant" to the 2026

context.

Scope Creep (Primary Education Focus):
Many initial results focused on Early
Childhood Education (ECE) or primary
infrastructure (e.g., building classrooms).
These were rejected unless they directly
linked foundational "learning poverty" to
later youth unemployment.

Lack of Empirical Thoroughness: Opinion-
based blog posts or news articles that did not
cite verifiable statistics were discarded to
maintain academic integrity.

Global North Contexts: General studies on
"Youth Education" that focused on
European or North American models were
excluded unless they provided a direct, cited
comparison to the Sub-Saharan African
context.

C. Data Analysis and Filtering Framework

The literature appraisal was governed by a
structured,  three-step  analytical  framework
designed to align extracted data directly with the
study’s four primary research questions. The initial
screening phase was conducted, where titles and
abstracts were evaluated to identify intersections
between "youth aspirations" and "educational
realities."”

Following this, the selected texts underwent
Thematic Coding, utilising the research questions as
a series of four distinct "thematic filters" to ensure
depth and relevance:

e Filter 1 (Perceptions): Focused on
qualitative insights regarding youth attitudes

toward traditional degrees.
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o Filter 2 (Satisfaction/Relevance): Targeted
quantitative data on skills mismatches and

2026 employment statistics.

Filter 3 (Tanzania Case Study): Isolated the
practical, real-world outcomes of the ESDP
2025/26 implementation.

Filter 4 (Future Framework): Synthesised

expert recommendations  for  digital
integration and the concept of "self-
reliance."”

The process culminated in a Synthesis stage,
where data from these disparate sources were
triangulated. This final step allowed for the
identification of "regional universals" across East
Africa while carefully distinguishing country-
specific nuances, ensuring a balanced and
comprehensive final report.

D. Ethical Considerations

As this study relies on publicly available
secondary data, it does not require primary ethical
clearance for human subjects. However, integrity
was maintained by acknowledging the original
authors and ensuring that youth perspectives cited
in NGO reports were interpreted within their
original context to avoid "academic coloniality."

III. FINDINGS

The initial synthesis of literature reveals a
profound "crisis of confidence" across the East
African Community (EAC). While the demographic
profiles of Kenya and Uganda are similar, the youth
response to educational traditionalism varies based
on national policy shifts and local labour market
realities in 2026.

A. Youth Perspectives in Kenya: From
Chasing" to Competency Seeking

"Paper

In Kenya, the "youth appetite" has moved
decisively away from the rote-learning models of
the legacy 8-4-4 system. According to [32], Kenyan
youth are increasingly values-driven, prioritising
purpose and flexibility over traditional white-collar
prestige.

As the pioneer cohort of the Competency-Based
Curriculum (CBC) reaches the senior secondary
level in 2026, a significant transformation in
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educational expectations has become evident.
Moving away from traditional theoretical mastery,
there is a measurable shift among youth who now
prioritise hands-on technical skills and digital
literacy as essential outcomes of their schooling
[24]. This evolution is closely linked to the rise of
the "Digital Hustle," with recent profiles of the
"Silicon Savannah" indicating that approximately
85% of Kenyan youth view the informal gig
economy as a primary livelihood rather than a
backup plan [31]. Consequently, there is an
escalating demand for academic frameworks that
integrate entrepreneurship and digital arts to match
the realities of the modern labour market [31].

However, this move towards competency is
hindered by a growing "satisfaction gap" rooted in
economic barriers. While the desire for educational
reform is strong, the financial "menu" remains
inaccessible to many; around 74% of parents and
youth have expressed deep frustration over the
prohibitive costs of learning materials required for
project-based tasks. This indicates that without
structural measures to reduce the cost of
participation, the benefits of the CBC may stay
confined to the wealthy, leaving a large part of the
population unable to engage with the new approach
fully.

B. Youth Perspectives in Uganda: The Gap
Between Aspiration and Reality
The educational landscape in Uganda is

increasingly characterised by a '"staggering gap"
between the high career aspirations of its youth and
the structural limitations inherent in the current
systemic framework [30]. This disconnect is most
obvious in the prevalence of "learning poverty," a
metric indicating that a child born in Uganda today
is expected to reach only 39% of their total
productive potential due to an inability to acquire
basic competencies despite years of formal
schooling [31]. As a result, while global ambitions
for high-skilled labour remain high, the reality is
stark: it is projected that only 1 in 20 students will
progress to university level by 2026, leaving the
vast majority of the population underserved by the
traditional academic pipeline [14].

This misalignment has fueled a burgeoning
"NEET" (Not in Employment, Education, or
Training) crisis, with over 50% of Ugandans aged
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18-30 currently falling into this category [3]. This
phenomenon has fostered a pervasive sense of
"educated frustration," where youth increasingly
perceive formal credentials as being entirely
decoupled from the practical requirements of
economic survival [7]. Even as the state pursues a
"Vocational Pivot" through initiatives such as the
"Skilling Uganda" strategy, the results remain
inconsistent. While enrollment in technical and
vocational education and training (TVET) is rising,
2026 evaluations reveal a persistent 51.4% gap in
digital literacy among graduates [25]. Such data
signals that institutional reforms are still struggling
to keep pace with the hyper-competitive demands of
the 2026 digital economy.

C. Tanzania’s ESDP 2025/26 and the Rebirth of
Self-Reliance

While Kenya and Uganda grapple with the
structural "frustrations" of curriculum transition,
Tanzania has positioned its Education Sector
Development Plan (ESDP) 2025/26 as a definitive
cure for the "diploma disease." This case study
illustrates a strategic return to national roots,
modernising the legacy of Elimu ya Kujitegemea
(Education for Self-Reliance) to meet the digital
demands of 2026.

1) The Policy Shift: From Theory to Functional
Autonomy

The Education Sector Development Plan (ESDP)
2025/26 represents a pivotal departure from
traditional pedagogy; it is framed as a "Theory of
Change" designed specifically to industrialise the
Tanzanian mindset [13]. Unlike previous iterations
that measured success primarily through enrollment
metrics, the current framework prioritises
vocational utility as the foundational core of basic
education. A key structural achievement has been
the expansion of compulsory basic education, which
now integrates four years of lower-secondary
schooling into the mandatory cycle. This ensures
that even students who do not progress to tertiary
levels possess essential, market-ready technical
skills [27].

Central to this 2026 framework is the ambitious
"80% TVET Target," to absorb 80% of students at
the upper-secondary level [7]. By diverting the
majority of youth from purely academic pathways
into high-demand sectors, such as agribusiness,
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ICT, and renewable energy, Tanzania is actively
addressing the regional "skills mismatch" that has

historically hindered East African economic
integration.
2) Education for Self-Reliance: Productive

Learning and Economic Agency

The modern interpretation of Education for Self-
Reliance has shifted from its original agrarian
foundations to a digital and entrepreneurial
approach. Under the 2026 guidelines, schools have
changed from passive learning environments to
active centres of production, known as Miradi ya
Uzalishaji Mali. These school-based enterprises
require secondary schools to run self-sufficient
projects, ranging from digital service hubs to
beekeeping and sustainable farming, where students
oversee the entire value chain as an official part of
their academic assessment [19].

This shift toward "Self-Reliance " is already
yielding measurable psychological and economic
dividends. Recent data from the National Bureau of
Statistics indicates that youth enrolled in regions
implementing these productive modules report a
30% higher confidence rate in their ability to
generate independent income post-graduation
compared to peers in traditional academic streams
[16]. This suggests that by embedding economic
agency into the curriculum, Tanzania is successfully
narrowing the gap between classroom learning and
the fiscal realities of the 2026 labour market [16].

D. Bridging the "Confidence Gap”

Tanzania’s reforms are specifically designed to
dismantle the "educated frustration" seen elsewhere
in the EAC. By elevating vocational pathways from
"fallback options" to "core options," the state is
actively rebranding the "blue-collar" sector as a
prestigious vehicle for national development [24].
"The 2026 reform is simple but disruptive:
education should prepare students for life as it is
lived, not as it was once tested." [17].

IV. DISCUSSION: SCALABILITY AND REGIONAL
SYNTHESIS

The "Tanzania Model" of 2026 offers a
compelling blueprint for resolving the EAC’s "crisis
of confidence." However, a critical appraisal of its
scalability suggests that while the philosophical
tenets of Elimu ya Kujitegemea are universally
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attractive, their implementation across Kenya and
Uganda faces significant "structural friction."

A. Benchmarking the "Self-Reliance" Model

Tanzania’s success in 2026 stems from its
institutional coherence, the alignment between
curriculum design, national examinations and
industrial policy.

For Kenya: The Competency-Based Curriculum
(CBC) shares the same "hands-on" DNA as
Tanzania’s ESDP 2025/26. However, Kenya’s
model is heavily reliant on parental resource
provision, which creates an equity gap. Tanzania’s
state-led "School-Based Enterprises" could serve as
a more sustainable alternative for Kenya’s rural
schools, shifting the financial burden from parents
to productive school-led projects.

For Uganda: The primary lesson from Tanzania
is the aggressive vocationalization of lower-
secondary school. Uganda’s struggle with "learning
poverty" could be mitigated by adopting Tanzania's
model of integrating TVET into the compulsory
basic cycle, ensuring that the 50% of youth
currently classified as NEET gain marketable skills
before exiting the system.

B. The
Skills

The true test of scalability lies in the Regional
Qualification Frameworks (RQF). As of 2026, the
EAC has made significant strides through the
Mutual Recognition Agreements (MRAs) [6].

e The Mobility Dividend: For the "youth

appetite" to be fully satisfied, a competency
certificate from a Tanzanian "Self-Reliance"
hub must be as tradable in Nairobi’s "Silicon
Savannah" as it is in Dar es Salaam.

"Regional Passport": Harmonisation of

o Digital Integration: The discussion reveals a
universal demand for Digital Integration.
While Tanzania is leading in vocational
agricultural skills, it lags behind Kenya in
digital gig-economy readiness. A scalable
EAC model would require a "hybrid menu":
Tanzania’s self-reliance ethos paired with
Kenya’s digital infrastructure.
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C. Challenges to Scalability

Despite the potential, two major "roadblocks"

persist in the 2026 landscape:

e The Assessment Trap: Across all three
nations, high-stakes national examinations
continue to overshadow competency-based
rubrics. Teachers often revert to "teaching to
the test" to secure their professional
standing, a phenomenon known as
"superficial compliance" [12].

e Infrastructure Inequality: The "Self-Reliance
" model requires physical resources. In
2026, 40% of regional schools still lack
reliable electricity, making "digital self-
reliance” an aspirational rather than a
functional reality for the rural majority.

V. CONCLUSION

The synthesis of educational reforms across the
East African Community (EAC) in 2026 reveals a
fundamental shift: the "youth appetite" has evolved
from a desire for academic prestige to a demand for
economic agency. While Kenya’s CBC and
Uganda’s skilling initiatives have laid the
groundwork, Tanzania’s ESDP 2025/26 offers a
distinct blueprint by modernising the "self-reliance"
philosophy into a productive, vocational-first
model. However, for these national successes to
solve the regional "crisis of confidence," a transition
from fragmented national policies to a harmonised
EAC framework is essential. To harmonise the
"formal education menu" with the "youth appetite"
by 2030, this review proposes the following
strategic interventions:

A. Institutionalise —a  "Productive  Learning"

Standard

EAC member states should adopt the Tanzanian
model of School-Based Enterprises (SBEs) as a
regional standard. Transition schools from cost-
centres to production-hubs. This generates internal
revenue to offset the high implementation costs of
competency-based learning while providing
students with "Self-Reliance" entrepreneurial skills
[13].

B. Implement the Regional TVET Qualifications

Framework (RTQF)

The "diploma disease" can only be cured if
technical skills are as tradable as academic degrees
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across borders. The EAC Secretariat must fast-track
the Mutual Recognition Agreements (MRAs) for
vocational certifications. A "Competency Passport"
should allow a youth trained in a Tanzanian digital-
agribusiness hub to seek employment in Kenya’s
ICT sector without additional credentialing hurdles

[6].
C. Decentralised Digital Integration

To bridge the "skills-mismatch" in the 2026
digital economy, digital literacy must be decoupled
from "electricity luxury." The government should
invest in "Off-Grid Digital Hubs" using solar-
powered mobile labs, specifically in rural Uganda
and Tanzania. This ensures that the "universal
wishes" for digital integration are met regardless of
geographic location [31].

D. Shift from High-Stakes Exams to Continuous
Competency Rubrics

The regional "exam culture" remains the greatest
barrier to true competency-based reform. EAC has
to harmonise national assessment bodies to
introduce a Weighted Competency Index. By 2028,
at least 40% of a student’s final exit score should be
derived from project-based "self-reliance" outcomes
rather than standardised written tests [28].

ACKNOWLEDGEMENTS

The author wishes to express sincere gratitude to
the various educational stakeholders across East
Africa for their data and policy reports, which
enabled this desk review. Finally, the author thanks
the reviewers and mentors for their constructive
feedback on the methodology and thematic
synthesis of this paper.

REFERENCES

[1] Abrami, P. C., Cohen, P. A., & d’Apollonia, S. (1988).
Implementation of Meta-analysis in Educational
Research. Review of Educational Research, 58(2), 151—
179. https://doi.org/10.3102/00346543058002151
African Development Bank. (2024). East Africa
Economic  Outlook 2024: Driving East Africas
transformation and bridging the digital skills gap.
African Development Bank Group.
https://www.afdb.org/en/documents/east-africa-
economic-outlook-2024

Asian Journal of Education and Social Studies. (2026).
The impact of the Skilling Uganda Programme on youth
employment outcomes in FEastern Uganda. 52(1).

(2]

(3]

760

(4]

(3]

(6]

(7]

(8]

(9]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

https://journalajess.com/index.php/AJESS/article/view/2
767

Association for the Development of Education in Africa
(ADEA). (2026). International Day of Education: The
power  of youth in  co-creating  education.
https://www.adeanet.org/en/news/international-day-
education-2026

Creswell, J. W., & Creswell, J. D. (2018). Research
design: Qualitative, quantitative, and mixed methods
approaches  (5th  ed.). SAGE  Publications.
https://doi.org/10.4135/9781849208956

EAC Secretariat. (2026). East African Community
education outlook 2026: Harmonizing regional
qualification frameworks (RQF) and mutual recognition
agreements. EAC Press.
https://www.eac.int/documents/category/education-
science-and-technology

International Labour Organization. (2026). World
employment and social outlook: Trends 2026. 1LO
Publications. https://doi.org/10.54394/AHRT2681

Kenya Institute of Curriculum Development. (2024).
CBC implementation and enrollment projections 2024—
2030. Government Printer. https://kicd.ac.ke/curriculum-
reform/publications/

Maina, J., & Mwaura, P. (2022). Digital transformation
and the future of work in East Africa. East African
Educational Publishers. ISBN: 978-9966-56-654-2
Mashariki Research and Policy Centre. (2026, January
21). Urbanisation, youth bulge and future social stability
in  Greater  Eastern  Africa. Mashariki RPC.
https://masharikirpc.org/urbanisation-youth-bulge-and-
future-social-stability-in-greater-eastern-africa/
Maxwell, J. A. (2012). Qualitative research design: An
interactive approach (3rd ed.). SAGE Publications.
https://doi.org/10.4135/9781483384498

Mgaya, J. (2024). The assessment trap: Evaluating
competency-based reforms in East African secondary
schools. Symphony Journals (Journal of Educational
Innovation & Research), 12(3), 45-62.
https://doi.org/10.5281/zenodo.1084291

Ministry of Education, Science and Technology
(MoEST) - Tanzania. (2025). Education Sector
Development  Plan (ESDP) 2025/26-2029/30: A
roadmap for transformative education. Government
Printer.

https://www.moe.go.tz/sites/default/files/ ESDP%202025
-26.pdf

Ministry of Education and Sports (MoES). (2026).
Education and sports sector strategic plan 2026—-2030.
Government of Uganda.
https://www.education.go.ug/reports/strategic-plan-2026
MOHAC Africa. (2026). The state of education in Africa
2026: Statistics and challenges.
https://mohacafrica.org/state-of-education-in-africa/
National Bureau of Statistics. (2025). Youth labour force
survey. Impact of vocationalization on economic agency.
NBS Tanzania.
https://www.nbs.go.tz/index.php/en/statistics/labour-
statistics




International Journal of Advanced Multidisciplinary Research and Educational Development

Volume 2, Issue 1 | January - February 2026 | www.ijamred.com

ISSN: 3107-6513

[17]

[18]

[19]

[20]

(21]

(22]

(23]

(24]

[25]

[26]

(27]

(28]

[29]

Panafrican Visions. (2026, January 15). Tanzania’s
educational revolution: Can self-reliance cure the
diploma disease?
https://panafricanvisions.com/2026/edu-reform-tz
Patino, C. M., & Ferreira, J. C. (2018). Inclusion and
exclusion criteria in research studies: definitions and
why they matter. (Focuses on reducing bias and
maintaining study integrity).
https://doi.org/10.1590/s1806-37562018000000088
Policy Forum. (2026). From classrooms to boardrooms:
The rise of school-based enterprises in Tanzania.
Education Policy Brief No. 84. Policy Forum Tanzania -
Publications Archive

Quinn, S., & Owen, S. (2016). Digging Deeper:
Understanding the Power of Student Voice. Education
Policy Analysis Archives.
https://doi.org/10.14507/epaa.24.2343

Republic of Kenya. (2024). Fourth Medium Term Plan
(MTP  IV)  2023-2027:  Bottom-Up  Economic
Transformation Agenda for Inclusive Growth. The
National Treasury and Economic Planning. The National
Treasury - MTP IV Document

RN Communities. (2026). Demographic dividends and
the youth bulge: A 2026 outlook on East African
stability. Regional Network Press. Regional Network
Communities - Research Portal

Snyder, H. (2019). Literature review as a research
methodology: An overview and guidelines. (Emphasizes
the importance of rigorous rejection for quality).
https://doi.org/10.1016/j.jbusres.2019.07.039

Symphony Journals. (2025). The appetite for change:
Qualitative shifts in Kenyan and Tanzanian youth
aspirations. Journal of African Educational Research,
19(2), 112-130.
https://doi.org/10.5281/zenodo.1140292.

UbuntuNet Alliance. (2026). Digital literacy and skills
gap evaluation: Assessing technical and vocational
education and training (TVET) outcomes in Eastern and
Southern Africa. UbuntuNet Alliance for Research and
Education Networking. [URL]

Tournier, B., Godwin, K., Cameron, E., & Lugaz, C.
(2025). Leveraging the potential of the middle tier to
improve education outcomes: The role of a capacity
assessment framework. UNESCO International Institute
for Educational Planning.
https://unesdoc.unesco.org/ark:/48223/pf0000396617
UNESCO. (2024). Spotlight on basic education
completion and foundational learning in Africa:
Learning counts. Global Education Monitoring Report.
https://unesdoc.unesco.org/ark:/48223/pf0000391758
UNESCO. (2026). The digital learning mandate:
Reconfiguring rural education in the EAC. UNESCO
Publishing.
https://unesdoc.unesco.org/ark:/48223/pf0000398412
United Republic of Tanzania. (2025). Tanzania
Development Vision 2050 (DIRA 2050). National
Planning Commission, Dodoma.

https://www.planning.go.tz/uploads/documents/en-
1752762713-

761

[30]

[31]

[32]

THE%20TANZANIA%20DEVELOPMENT%20VISIO
N%202050.pdf

Uwezo Uganda. (2025). Uwezo Uganda Strategy 2025—
2028: Addressing the foundational learning crisis.
https://uwezouganda.org/strategy-2025-2028

World Bank. (2025, November 12). Skills training is
opening opportunities for millions of young people in
Africa.
https://www.worldbank.org/en/news/feature/2025/10/20/
skills-education-training-job-youth-employment-
opportunities

World Economic Forum. (2026). Youth Pulse 2026:
Insights from the next generation for a changing world.
WEF Reports.
https://www.weforum.org/publications/youth-pulse-
2026/




